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Resumen

Discurso improvisado suele estar relacionado con situaciones formales de
negocios. Sin embargo, también se puede utilizarse como una herramienta
importante que podría ayudar al proceso de adquisición de la lengua extranjera. Por
lo tanto, el objetivo de este proyecto es analizar dos estudios anteriores enfocados
sobre el uso de discursos improvisados en diferentes clases de idiomas, y cómo se ve
afectado el proceso de adquisición del idioma del estudiante en términos de
pronunciación y el uso de vocabulario. Para completar este proyecto, dos estudios
realizados en Taiwan se van a analizar. El primero de ellos está relacionado con el
uso del discurso improvisado en las clases de idiomas, y el segundo se relaciona con
los problemas que los estudiantes de inglés como lengua extranjera que se
encuentran en el momento de dar un discurso improvisado. Es importante darse
cuenta de que ambos estudios se basaron en la presentación de discursos
improvisados en Inglés. En base a estos estudios los resultados, una lección de clase
se diseñó.
Palabras claves: Discurso espontáneo, lengua extranjera, metodología.

Abstract

Impromptu speech is usually related with businesslike situations. However, it
also can be used as an important tool that could help the language acquisition
process. Therefore, the aim of this project is to analyze previous studies about
the use of impromptu speeches in different language classes, and how it
affected the student´s language acquisition process in terms of pronunciation
and use of vocabulary. In order to complete this project, two studies carried out
in Taiwan are going to be analyzed. The first one is related with the use of
impromptu speech in language classes, and the second is associated with the
problems that English as foreign language learners found at the time of giving
an impromptu speech. It is important to realize that both studies were based on
the presentation of impromptu speeches in English. Based on these studies
results, a class lesson will be designed.
Keywords: Impromptu speech, foreign language, methodology.
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Chapter 1
Introduction

Through this Project, the use of impromptu speech as a foreign language
teaching tool is analyzed. This was a final project required by Southern New
Hampshire University in which each student had to look for a topic to be
developed, research about it, and come up with an innovating idea to implement
in an eventual Foreign Language Class. Therefore, based on my experiences as a
student, and as a teacher, I found that many students had wonderful knowledge
of English language, but at the time of speaking in real situations, they struggled
a lot to speak the language they certainly know. Then, I started to research about
why that was happening, and I realize that during all my foreign language
classes, students are trained to be good planned speaking situations, such as
presentations, introductions of yourself, and speaking activities based on a topic
previously worked. Besides, according to Sadougvhanini and Dr. Shamsudin
(2010), there is a L1 interference at the time of oral production in impromptu
situations because the students are not trained to think in English. Consequently,
when the student is forced to talk about something he/she does not know,
she/he struggles with the language, and in many cases they cannot express their
ideas correctly due to the mother tongue interference. That was the reason why I
decided to research about impromptu speech as a foreign language tool, that
helps the students to think faster at the time of oral productions.

Chapter 2
Theoretical support
The use of impromptu speech as a foreign language learning tool.

English oral skill is one of the most difficult to master. According to Scovel
(1988), when the human brain is younger it is more open to new structures
regardless of what your native language is. Besides, it is able to master
intonation patterns extremely accurate until it reaches a certain age.
Additionally, Scovel added that the phonological part of language is closely
related to the neurological activity that occurs when the brain is in early ages,
so it is physically able to master many intonation patterns and the language’s
phonology that later become very difficult to learn or improve. This means that
the younger we start to study a second language the better we are going to
perform it orally.

Additionally, Huang and Jun (2011), concluded that the

younger a person start to learn a language, the better his or her oral skills will
be. Nonetheless, they also concluded that some people who started to learn a
second language at adulthood developed a high proficiency in their second
language; good enough to be considered very intelligible communicators of
English.
For those reasons, this project will be focused on the improvement of
oral skills for older English students, regardless of their age. Additionally, this
project will be focused on the improvement of oral skills in adult learners based

on Muñoz´s study (2011) in which she demonstrated that older students have
many advantages at the time of a second language acquisition. According to
Munoz´s research article (2011), older students tend to master morphosyntactic skills faster than children. This could mean that older English students
would be able to practice and improve their oral skills by using the grammatical
structures they have acquired. This study analyzed three different groups of
immigrants from China who came to the United States at different ages, and
developed different levels of proficiency in English.
Additionally, many English as Foreign Language classes do not work
hard enough in what can be called “spontaneous oral production skills”. It
means that thanks to today’s instruction, the students are able to read, listen,
and write, but when they have to speak they find huge obstacles that make
them feel frustrated. Besides, it is very noticeable that foreign language
students found that it is much harder speaking fluently and accurately in an
impromptu speech than in a previously prepared presentation. This happens
because during most English classes, the instruction is focused on production
skills based on a prepared task rather than spontaneous situations in which the
student has to use all his/her English knowledge,(to produce speech correctly)
without any practice. This is the reason why this research topic will focus on the
improvement of oral communicative skills by using impromptu speeches and
spontaneous situations, so the students will know how to use their English
knowledge correctly, regardless of the situation.

Chapter 3
Description of the analysis
Impromptu speech.
First of all, it is important to define what an impromptu speech is. It is a
form of public speaking performance in which the speaker has just a few minutes
of preparation before his/her presentation. In addition, Andrews (1985), says that
impromptu speech is the most difficult of the communicative exchanges because it
requires a higher level of formality than other communicative performances.
Besides, it is one of the most difficult, and threatening task for foreign language
learners.
Moreover, it is necessary to find out what is necessary in order to give an
appropriate impromptu speech. According to Hsieh (2006), a good impromptu
speech requires proficiency, language dominance, an extended vocabulary, and a
considerable dominance of the topic that you are going to speak about. Besides,
according to his study, the students found a lot of problems at the time of giving
an impromptu speech that can be seen as weaknesses in the language learning
process. The total of participants on this study was 27 high intermediate English
students of different majors in Taiwan. On a questionnaire, those students
selected the problems they faced at the time of giving an impromptu speech. The
results of this study showed that most of them (16) think that the worst problem
was their limited

vocabulary range, while less than 50% of the participants

thought that grammar was a considerable problem. Also, the study showed that 8
of those 16 students said that they had no ideas at the time of performing an
impromptu speech. This is evidence of a lack of preparation in terms of facing

spontaneous situations which is precisely the aim of this project. Besides, Hsieh´s
study proves that impromptu speech (even if it is performed just in class) involves
a lot of language knowledge and oral skills that might develop a bigger confidence
on language management at the students at the time of impromptu speeches.
Evidence of that is in his research´s conclusions because he said that after six
weeks of practicing impromptu speech his participants performed much better.
Based on the results of that research, students will feel more comfortable at the
time of using English in every kind of situation. Therefore, that communicative skill
can help students to practice and this is why impromptu speech can help the
improvement of communicative skills.
Additionally, impromptu speech brings several advantages for ESL/EFL
students. According to Hsu (2011), the use of impromptu speech in EFL classes
improves mental readiness, strategies and techniques for an appropriate oral
performance. Additionally, Fang (2005), reaffirms the benefits of the use of
impromptu speech in classes by saying that his students have improved their
cognitive abilities, oral skills and their psychological preparation in order to
perform oral presentations. This study was developed all over Taiwan in order to
find the strategies that Taiwanese students use in making impromptu
presentations. Fang´s study was carried out with 19 students who were video
recorded presenting an impromptu speech, and another 10 students recorded in
interviews. Fang´s study showed that the less successful speakers showed lower
levels of use of public speaking strategies, while the more successful students
used a huge variety of public speaking strategies. Furthermore, Fang took into
account all the external factors that could affect the student´s performance, such

as language knowledge, proficiency, use of structures and self-confidence. Those
results showed the importance of impromptu speech in terms of students´ oral
performance because students who were more successful worked more on their
communicative skills.
As showed above, impromptu speech is very useful to enhance students´
communicative skills. It is a very difficult skill to master, but why is impromptu
speech that difficult? In order to answer that question accurately, it is important
to take into account Hsieh´s study in which he categorized the main problems to
prepare an impromptu speech. Hsieh (2006) says that what the students who
participated in his study found most difficult at the time of impromptu speech
presentation were: vocabulary range, word usage, and speech organization. This
means that whenever a student has to “prepare” an impromptu speech, he has to
have learned accurate vocabulary for his presentation and have acquired previous
knowledge about the topic, but even more important, the student needs to know
how to organize all this previous knowledge. That is what happens in the daily life
of an ESL/EFL student. Even though the student knows vocabulary and grammar,
he has to be able to organize all this knowledge in order to communicate properly.
This means that it is not enough to give grammar, reading, writing and listening
instruction without preparing the student to face spontaneous conversations in
which the student is able to access all his language knowledge in just a second.
Finally, it is important to remark that daily life is full of spontaneous
conversations that sometimes find ESL/EFLs unprepared to deal with. Moreover, as
I have found in my language learning experience, a student might have language
knowledge, but he/she still needs to learn how to use it in order to communicate

accurately according to his/her second language context. This is why I see
impromptu speech as a tool that can help EFL/ESL students to quickly organize
their ideas in order to reach an accurate foreign language communication.

Chapter 4
Conclusions and suggestions for future research.
Obviously this is just a project in which a lot of important factors are left out.
However, this plan could be applied by taking into account features such as class
level, students´ native cultures, age, their needs, and interests. Moreover, I really
want to keep working on this project in order to find the best way to avoid that
gap foreign language learners find in oral communication in daily life situations.
Additionally, thanks to the use of impromptu speeches exercises, the students
could be prepared to access to their second language knowledge faster and
eventually more accurately.
First of all, It is important to realize that all teachers have to teach all four
main skills in English before they can carry out the idea of using impromptu
speech as an instructional tool because the use of this kind of task is for highintermediate students. Once done that, the use of impromptu speech based
practice on future classes will be accurate in order to train my students to face
spontaneous situations with the English they know in the current moment.
Besides, by using impromptu speech, all students can be encouraged to gain
confidence in terms of foreign language performance.
In addition, according to the results analyzed through this project, Impromptu
speech cannot be used with all students, because it requires high language skills.

Therefore, this methodology should only be used with high-intermediate or more
advanced students in order to master language abilities that they already got.
Besides, I like this kind of activity because it makes the student have more contact
with the foreign language.
Additionally, impromptu speech based tasks might be useful with certain
advanced language features such as relative clauses, prepositions, English
language collocations, and modals. The reason why I would choose those topics is
because they are advanced grammar structures that can be used with many
contexts in English. This creates flexibility on the language instruction, which is
necessary to use impromptu speech.
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LESSON PLAN DESIGN.

The use of impromptu speech in foreign language classes.

Class Profile:
- This is a class given the University of La Salle in Bogotá, Colombia.
- The length of the class is 2 hours.
- The students in this class are 15 whose ages are from 18 to 22.
- The students of this class are high intermediate students who want to become
English teachers after 5 years at the University.

Instructional Objectives: -At the end of this lesson, students will understand
what an impromptu speech is.
- The students are going to be able to use different clauses in order to build complex
sentences.
- The students are going to practice their speaking skills.

Materials:
- Short reading about Relative clauses.
- Relative clause exercises sheet.
-Pieces of paper with different topics.

Warm up Activity (10 mins.): The teacher is going to ask the students to
talk for 3 minutes about someone/something (A friend, a family member, and even
an animal if they want to.).Then, the teacher is going to wait for volunteers, but if
nobody answers he is going to pick one student to talk about it. After that, the
teacher is going to say that what they just did is called impromptu speech. This is
done to present the impromptu speech for the students who might not know about
it. Later, the teacher is going to ask the students what they think an impromptu
speech is. (This technique is called “Mind activation”, and it is used to know what
the students previously knew about this topic).

Then, if nobody answers, the

teacher is going to explain what an impromptu speech is. Besides, the teacher is
going to give examples about situation in which impromptu presentations might be
used. Additionally, the teacher is going to say that in order to give an excellent
impromptu speech, it is important to know how to create complex sentences, so the
speech will sound more natural and fluent.
Finally, the teacher is going to tell the students that they are going to be working
with impromptu speech during the semester.
What the teacher is doing

What the students are doing.

-The teacher is going to ask the students -Some
students
will
share
their
what is an impromptu speech according conceptions of what an impromptu
to them.
speech is, but if nobody answers, the
teacher is going explain the concept.
- The teacher is going give examples - The students just have to listen.
about different situations in which
impromptu speech can be used.
Pre-task. (30 mins.):In this part of the class, the teacher presents the main
topic of the lesson called Relative clauses. First of all, the teacher is going to use the

“mind activation” technique in order to know what his students knew about relative
clauses. The teacher is going to give time to volunteers to participate, but if nobody
answers, the teacher is going to write examples about relative clauses in the
blackboard (The students in this class are high intermediate, so they surely have
seen the relative clauses before, but they did not know that they were technically
called like that. Moreover, the aim of this part of the lesson is to show how useful
relative clauses are in order to improve our foreign language communication.) Later,
the teacher is going to say why relative clauses are important for EFL students.
After that, the students are going to form groups of three. Each group will have to
read a paper in which the use of relative clauses is explained. This sheet will also
have examples about the use of the relative clauses. After the students read that
paper, they will have to answer questions about the use of relative clauses.
What the teacher is doing
What the students are doing.
-The teacher is going to ask the students -Some students may share their
what a relative clause is.
conceptions of what an impromptu
speech is, but if nobody answers, the
teacher is going explain the concept.
- The teacher is going write examples - The students just have to listen and
about different relative clauses. (Who, look to the board.
whose, that, which, whom.)
The teacher will write the following
sentence:

I had a dog that I loved soo much.

-The students are going to listen and
In this part of the lesson, the teacher is they will surely participate with example
going to ask about what the function of the teacher gave to them.
the word “that” is in this sentence.
Then the teacher is going to write
another sentence: The teacher from

whom I got the mail, is outside the
country.
-The students will give their answers.
Here, the teacher is going to ask what

the relative clause is. If the students are
wrong, the teacher is going to give clues
in order to make the students identify the - The students will pay attention to the
relative clause in the sentence.
sentences.
- The teacher is going to write the
remaining clauses that have not been
used yet, and in front of each, the
teacher is going to write an example.
The teacher writes:
 Who = I play with the boy who
comes from Canada.
 Which = I bought a Ferrari, which
is my favorite car.
 That = She is the person that I
love.
- The students will give their answers,
 Whose = Do you know the person and they will be guided by the teacher if
whose car is parked in my place?
necessary.
- After that, the teacher will ask the
students to identify the relative clause
in each example.
- The teacher is going to explain the use
of relative clauses.
- The students will be paying attention to
 Who = Subject pronoun for people the teacher´s explanations, and
 Which = Subject pronoun for answering the teacher´s questions.
animals and things.
 That = Subject pronoun for all
nouns in defining sentences in
which who and which are also
possible.
 Whose possession for people
animals and things.
 Whom = Object pronoun for
people, especially in non-defining
relative clauses (in defining
relative clauses we colloquially
prefer who).
While the teacher is explaining the use of
relative clauses, he is going to ask the
students for examples of each of them.
Later the teacher is going to make
the students practice their acquired
knowledge.
- The students will form groups of three
people.

- The teacher is going to ask the students
form groups of three.

- They are going to read and discuss
- The teacher is going to make the about the reading.
students to read and discuss the reading.
-The students are going to do the
-The teacher is going to give a sheet with exercises the teacher gave to them.
exercises about the use of relative
clauses.
Task. Picture strip story (10mins): In this part of the lesson, the teacher
is going to ask the students to come back to their normal seats. Then, each student
is going to receive one piece of paper with a picture strip story on it, and the student
has to prepare a 3-5 minutes presentation about it using at least three different
relative clauses.
This activity is done to reinforce students acquired knowledge through the use of
impromptu speech.
What the teacher is doing.
What the students are doing.
- The teacher is going to ask the students -The students will go back to their chairs
to go back to their individual chairs.
- The teacher is going to give each a
student a piece of paper with a topic.
There are five different topics that are:
The place where you were born.
One trip you have done in your
life.
Talk about a friend or a pet.
Talk about a person you would
like to be like.
Describe one day of your life.

- The students will receive a topic and
they have a few minutes to prepare a
three to five minutes speech about it.
- The students are going to be present
their speech using at least three different
relative clauses.

Post- task. (10 mins.): After that, the teacher is going to consider three
aspects for the evaluation: Pronunciation, the accurate use of at least three different
relative clauses, and time use. This kind of rubric is designed to help the teacher to
identify what the weaknesses of his students are.

Although this would be the first time most of the students will face an impromptu
presentation, they are going to improve their language skills practicing with this
method.
It is important to mention that the teacher is going to clarify to the students that this
activity is not graded because it is the first time they most of the students will be
presenting an impromptu speech. However, during the course these kinds of
activities will be graded rigorously.
What the teacher is doing.
What the students are doing.
The teacher is going to observe each The students will present their speeches.
student presentation.
This activity is going to be measured by points being 10 the highest and 1 the
lowest. Pronunciation or relative clauses use mistake is one point less. Besides, if the
student presents for less than 3 minutes or more than 5 he/she will miss 2 points.

Expansion exercise: For homework, the teacher is going to ask the students
to bring different topics that can be used for an impromptu presentation. The next
class, the students will write their topics in a piece of paper, and put them in a bag
where the teacher is going to mix them. Finally, each student is going to take a
random topic which they will have to do an oral presentation using relative clauses.
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Chapter 1
Introduction

Through this Project, the use of impromptu speech as a foreign language
teaching tool is analyzed. This was a final project required by Southern New
Hampshire University in which each student had to look for a topic to be
developed, research about it, and come up with an innovating idea to implement
in an eventual Foreign Language Class. Therefore, based on my experiences as a
student, and as a teacher, I found that many students had wonderful knowledge
of English language, but at the time of speaking in real situations, they struggled
a lot to speak the language they certainly know. Then, I started to research about
why that was happening, and I realize that during all my foreign language
classes, students are trained to be good planned speaking situations, such as
presentations, introductions of yourself, and speaking activities based on a topic
previously worked. Besides, according to Sadougvhanini and Dr. Shamsudin
(2010), there is a L1 interference at the time of oral production in impromptu
situations because the students are not trained to think in English. Consequently,
when the student is forced to talk about something he/she does not know,
she/he struggles with the language, and in many cases they cannot express their
ideas correctly due to the mother tongue interference. That was the reason why I
decided to research about impromptu speech as a foreign language tool, that
helps the students to think faster at the time of oral productions.
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Chapter 2
Theoretical support
The use of impromptu speech as a foreign language learning tool.

English oral skill is one of the most difficult to master. According to Scovel
(1988), when the human brain is younger it is more open to new structures
regardless of what your native language is. Besides, it is able to master
intonation patterns extremely accurate until it reaches a certain age.
Additionally, Scovel added that the phonological part of language is closely
related to the neurological activity that occurs when the brain is in early ages,
so it is physically able to master many intonation patterns and the language’s
phonology that later become very difficult to learn or improve. This means that
the younger we start to study a second language the better we are going to
perform it orally.

Additionally, Huang and Jun (2011), concluded that the

younger a person start to learn a language, the better his or her oral skills will
be. Nonetheless, they also concluded that some people who started to learn a
second language at adulthood developed a high proficiency in their second
language; good enough to be considered very intelligible communicators of
English.
For those reasons, this project will be focused on the improvement of
oral skills for older English students, regardless of their age. Additionally, this
project will be focused on the improvement of oral skills in adult learners based
on Muñoz´s study (2011) in which she demonstrated that older students have
many advantages at the time of a second language acquisition. According to
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Munoz´s research article (2011), older students tend to master morphosyntactic skills faster than children. This could mean that older English students
would be able to practice and improve their oral skills by using the grammatical
structures they have acquired. This study analyzed three different groups of
immigrants from China who came to the United States at different ages, and
developed different levels of proficiency in English.
Additionally, many English as Foreign Language classes do not work
hard enough in what can be called “spontaneous oral production skills”. It
means that thanks to today’s instruction, the students are able to read, listen,
and write, but when they have to speak they find huge obstacles that make
them feel frustrated. Besides, it is very noticeable that foreign language
students found that it is much harder speaking fluently and accurately in an
impromptu speech than in a previously prepared presentation. This happens
because during most English classes, the instruction is focused on production
skills based on a prepared task rather than spontaneous situations in which the
student has to use all his/her English knowledge,(to produce speech correctly)
without any practice. This is the reason why this research topic will focus on the
improvement of oral communicative skills by using impromptu speeches and
spontaneous situations, so the students will know how to use their English
knowledge correctly, regardless of the situation.

Chapter 3
Description of the analysis
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Impromptu speech.
First of all, it is important to define what an impromptu speech is. It is a
form of public speaking performance in which the speaker has just a few minutes
of preparation before his/her presentation. In addition, Andrews (1985), says that
impromptu speech is the most difficult of the communicative exchanges because it
requires a higher level of formality than other communicative performances.
Besides, it is one of the most difficult, and threatening task for foreign language
learners.
Moreover, it is necessary to find out what is necessary in order to give an
appropriate impromptu speech. According to Hsieh (2006), a good impromptu
speech requires proficiency, language dominance, an extended vocabulary, and a
considerable dominance of the topic that you are going to speak about. Besides,
according to his study, the students found a lot of problems at the time of giving
an impromptu speech that can be seen as weaknesses in the language learning
process. The total of participants on this study was 27 high intermediate English
students of different majors in Taiwan. On a questionnaire, those students
selected the problems they faced at the time of giving an impromptu speech. The
results of this study showed that most of them (16) think that the worst problem
was their limited

vocabulary range, while less than 50% of the participants

thought that grammar was a considerable problem. Also, the study showed that 8
of those 16 students said that they had no ideas at the time of performing an
impromptu speech. This is evidence of a lack of preparation in terms of facing
spontaneous situations which is precisely the aim of this project. Besides, Hsieh´s
study proves that impromptu speech (even if it is performed just in class) involves
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a lot of language knowledge and oral skills that might develop a bigger confidence
on language management at the students at the time of impromptu speeches.
Evidence of that is in his research´s conclusions because he said that after six
weeks of practicing impromptu speech his participants performed much better.
Based on the results of that research, students will feel more comfortable at the
time of using English in every kind of situation. Therefore, that communicative skill
can help students to practice and this is why impromptu speech can help the
improvement of communicative skills.
Additionally, impromptu speech brings several advantages for ESL/EFL
students. According to Hsu (2011), the use of impromptu speech in EFL classes
improves mental readiness, strategies and techniques for an appropriate oral
performance. Additionally, Fang (2005), reaffirms the benefits of the use of
impromptu speech in classes by saying that his students have improved their
cognitive abilities, oral skills and their psychological preparation in order to
perform oral presentations. This study was developed all over Taiwan in order to
find the strategies that Taiwanese students use in making impromptu
presentations. Fang´s study was carried out with 19 students who were video
recorded presenting an impromptu speech, and another 10 students recorded in
interviews. Fang´s study showed that the less successful speakers showed lower
levels of use of public speaking strategies, while the more successful students
used a huge variety of public speaking strategies. Furthermore, Fang took into
account all the external factors that could affect the student´s performance, such
as language knowledge, proficiency, use of structures and self-confidence. Those
results showed the importance of impromptu speech in terms of students´ oral
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performance because students who were more successful worked more on their
communicative skills.
As showed above, impromptu speech is very useful to enhance students´
communicative skills. It is a very difficult skill to master, but why is impromptu
speech that difficult? In order to answer that question accurately, it is important
to take into account Hsieh´s study in which he categorized the main problems to
prepare an impromptu speech. Hsieh (2006) says that what the students who
participated in his study found most difficult at the time of impromptu speech
presentation were: vocabulary range, word usage, and speech organization. This
means that whenever a student has to “prepare” an impromptu speech, he has to
have learned accurate vocabulary for his presentation and have acquired previous
knowledge about the topic, but even more important, the student needs to know
how to organize all this previous knowledge. That is what happens in the daily life
of an ESL/EFL student. Even though the student knows vocabulary and grammar,
he has to be able to organize all this knowledge in order to communicate properly.
This means that it is not enough to give grammar, reading, writing and listening
instruction without preparing the student to face spontaneous conversations in
which the student is able to access all his language knowledge in just a second.
Finally, it is important to remark that daily life is full of spontaneous
conversations that sometimes find ESL/EFLs unprepared to deal with. Moreover, as
I have found in my language learning experience, a student might have language
knowledge, but he/she still needs to learn how to use it in order to communicate
accurately according to his/her second language context. This is why I see
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impromptu speech as a tool that can help EFL/ESL students to quickly organize
their ideas in order to reach an accurate foreign language communication.

Chapter 4
Conclusions and suggestions for future research.
Obviously this is just a project in which a lot of important factors are left out.
However, this plan could be applied by taking into account features such as class
level, students´ native cultures, age, their needs, and interests. Moreover, I really
want to keep working on this project in order to find the best way to avoid that
gap foreign language learners find in oral communication in daily life situations.
Additionally, thanks to the use of impromptu speeches exercises, the students
could be prepared to access to their second language knowledge faster and
eventually more accurately.
First of all, It is important to realize that all teachers have to teach all four
main skills in English before they can carry out the idea of using impromptu
speech as an instructional tool because the use of this kind of task is for highintermediate students. Once done that, the use of impromptu speech based
practice on future classes will be accurate in order to train my students to face
spontaneous situations with the English they know in the current moment.
Besides, by using impromptu speech, all students can be encouraged to gain
confidence in terms of foreign language performance.
In addition, according to the results analyzed through this project, Impromptu
speech cannot be used with all students, because it requires high language skills.
Therefore, this methodology should only be used with high-intermediate or more
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advanced students in order to master language abilities that they already got.
Besides, I like this kind of activity because it makes the student have more contact
with the foreign language.
Additionally, impromptu speech based tasks might be useful with certain
advanced language features such as relative clauses, prepositions, English
language collocations, and modals. The reason why I would choose those topics is
because they are advanced grammar structures that can be used with many
contexts in English. This creates flexibility on the language instruction, which is
necessary to use impromptu speech.
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LESSON PLAN DESIGN.

The use of impromptu speech in foreign language classes.
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Class Profile:
- This is a class given the University of La Salle in Bogotá, Colombia.
- The length of the class is 2 hours.
- The students in this class are 15 whose ages are from 18 to 22.
- The students of this class are high intermediate students who want to become
English teachers after 5 years at the University.

Instructional Objectives: -At the end of this lesson, students will understand
what an impromptu speech is.
- The students are going to be able to use different clauses in order to build complex
sentences.
- The students are going to practice their speaking skills.

Materials:
- Short reading about Relative clauses.
- Relative clause exercises sheet.
-Pieces of paper with different topics.

Warm up Activity (10 mins.): The teacher is going to ask the students to
talk for 3 minutes about someone/something (A friend, a family member, and even
an animal if they want to.).Then, the teacher is going to wait for volunteers, but if
nobody answers he is going to pick one student to talk about it. After that, the
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teacher is going to say that what they just did is called impromptu speech. This is
done to present the impromptu speech for the students who might not know about
it. Later, the teacher is going to ask the students what they think an impromptu
speech is. (This technique is called “Mind activation”, and it is used to know what
the students previously knew about this topic).

Then, if nobody answers, the

teacher is going to explain what an impromptu speech is. Besides, the teacher is
going to give examples about situation in which impromptu presentations might be
used. Additionally, the teacher is going to say that in order to give an excellent
impromptu speech, it is important to know how to create complex sentences, so the
speech will sound more natural and fluent.
Finally, the teacher is going to tell the students that they are going to be working
with impromptu speech during the semester.
What the teacher is doing

What the students are doing.

-The teacher is going to ask the students -Some
students
will
share
their
what is an impromptu speech according conceptions of what an impromptu
to them.
speech is, but if nobody answers, the
teacher is going explain the concept.
- The teacher is going give examples - The students just have to listen.
about different situations in which
impromptu speech can be used.
Pre-task. (30 mins.):In this part of the class, the teacher presents the main
topic of the lesson called Relative clauses. First of all, the teacher is going to use the
“mind activation” technique in order to know what his students knew about relative
clauses. The teacher is going to give time to volunteers to participate, but if nobody
answers, the teacher is going to write examples about relative clauses in the
blackboard (The students in this class are high intermediate, so they surely have
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seen the relative clauses before, but they did not know that they were technically
called like that. Moreover, the aim of this part of the lesson is to show how useful
relative clauses are in order to improve our foreign language communication.) Later,
the teacher is going to say why relative clauses are important for EFL students.
After that, the students are going to form groups of three. Each group will have to
read a paper in which the use of relative clauses is explained. This sheet will also
have examples about the use of the relative clauses. After the students read that
paper, they will have to answer questions about the use of relative clauses.
What the teacher is doing
What the students are doing.
-The teacher is going to ask the students -Some students may share their
what a relative clause is.
conceptions of what an impromptu
speech is, but if nobody answers, the
teacher is going explain the concept.
- The teacher is going write examples - The students just have to listen and
about different relative clauses. (Who, look to the board.
whose, that, which, whom.)
The teacher will write the following
sentence:

I had a dog that I loved soo much.

-The students are going to listen and
In this part of the lesson, the teacher is they will surely participate with example
going to ask about what the function of the teacher gave to them.
the word “that” is in this sentence.
Then the teacher is going to write
another sentence: The teacher from

whom I got the mail, is outside the
country.
-The students will give their answers.
Here, the teacher is going to ask what
the relative clause is. If the students are
wrong, the teacher is going to give clues
in order to make the students identify the - The students will pay attention to the
relative clause in the sentence.
sentences.
- The teacher is going to write the
remaining clauses that have not been
used yet, and in front of each, the
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teacher is going to write an example.
The teacher writes:
 Who = I play with the boy who
comes from Canada.
 Which = I bought a Ferrari, which
is my favorite car.
 That = She is the person that I
love.
- The students will give their answers,
 Whose = Do you know the person and they will be guided by the teacher if
whose car is parked in my place?
necessary.
- After that, the teacher will ask the
students to identify the relative clause
in each example.
- The teacher is going to explain the use
of relative clauses.
- The students will be paying attention to
 Who = Subject pronoun for people the teacher´s explanations, and
 Which = Subject pronoun for answering the teacher´s questions.
animals and things.
 That = Subject pronoun for all
nouns in defining sentences in
which who and which are also
possible.
 Whose possession for people
animals and things.
 Whom = Object pronoun for
people, especially in non-defining
relative clauses (in defining
relative clauses we colloquially
prefer who).
While the teacher is explaining the use of
relative clauses, he is going to ask the
students for examples of each of them.
Later the teacher is going to make
the students practice their acquired
knowledge.
- The students will form groups of three
people.
- The teacher is going to ask the students
form groups of three.
- They are going to read and discuss
- The teacher is going to make the about the reading.
students to read and discuss the reading.
-The students are going to do the
-The teacher is going to give a sheet with exercises the teacher gave to them.
exercises about the use of relative
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clauses.

Task. Picture strip story (10mins): In this part of the lesson, the teacher
is going to ask the students to come back to their normal seats. Then, each student
is going to receive one piece of paper with a picture strip story on it, and the student
has to prepare a 3-5 minutes presentation about it using at least three different
relative clauses.
This activity is done to reinforce students acquired knowledge through the use of
impromptu speech.
What the teacher is doing.
What the students are doing.
- The teacher is going to ask the students -The students will go back to their chairs
to go back to their individual chairs.
- The teacher is going to give each a
student a piece of paper with a topic.
There are five different topics that are:
The place where you were born.
One trip you have done in your
life.
Talk about a friend or a pet.
Talk about a person you would
like to be like.
Describe one day of your life.

- The students will receive a topic and
they have a few minutes to prepare a
three to five minutes speech about it.
- The students are going to be present
their speech using at least three different
relative clauses.

Post- task. (10 mins.): After that, the teacher is going to consider three
aspects for the evaluation: Pronunciation, the accurate use of at least three different
relative clauses, and time use. This kind of rubric is designed to help the teacher to
identify what the weaknesses of his students are.
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Although this would be the first time most of the students will face an impromptu
presentation, they are going to improve their language skills practicing with this
method.
It is important to mention that the teacher is going to clarify to the students that this
activity is not graded because it is the first time they most of the students will be
presenting an impromptu speech. However, during the course these kinds of
activities will be graded rigorously.
What the teacher is doing.
What the students are doing.
The teacher is going to observe each The students will present their speeches.
student presentation.
This activity is going to be measured by points being 10 the highest and 1 the
lowest. Pronunciation or relative clauses use mistake is one point less. Besides, if the
student presents for less than 3 minutes or more than 5 he/she will miss 2 points.

Expansion exercise: For homework, the teacher is going to ask the students
to bring different topics that can be used for an impromptu presentation. The next
class, the students will write their topics in a piece of paper, and put them in a bag
where the teacher is going to mix them. Finally, each student is going to take a
random topic which they will have to do an oral presentation using relative clauses.

